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Context and Overview

A cross curricular, holistic and thematic approach is central to how the curriculum is developed each term at Dunkirk Primary School.  This policy has been produced by all subject coordinators, providing key aims for their specific subjects, which are shared by all areas of the curriculum.  The organisation of the curriculum is based on ensuring that all statutory requirements in the National Curriculum are covered. At the time of writing this policy the new National Curriculum has been launched (Feb 2010). This document has been generated as a response to the Rose Review. It is not statutory until 2011 however, many aspects of the Rose Review and the new National Curriculum are relevant and appropriate to include in this policy. We will be working over the next twelve months to integrate the new curriculum into our teaching and learning.

Dunkirk is a creative school which embraces innovative and exciting approaches to teaching and learning.  This involves flexible, spontaneous, risk taking approaches which enable a range of providers to work collaboratively. International links with schools in Pakistan, Lebanon and Spain provide regular, meaningful contexts for learning. 

We use QCA schemes of work in History, Geography, Science, Design and Technology which are adapted and modified each term to reflect school priorities and context.  A high priority is given to literacy; particularly writing which is linked and applied across the curriculum.  Medium term planning is reviewed every term and involves contributions from all staff including external providers.  Partnership teaching is a key feature and integral part of Dunkirk School.  The external providers work alongside the class teachers sharing their expertise, whilst the class teachers ensure that the objectives are met and learning is in line with national expectations.

Assessment for Learning (AfL) is integral to all lessons and this feeds into all curriculum review and future planning.  The Senior Management Team (SMT) review the curriculum annually, alongside pupil and parent questionnaires.  The review and feedback feeds directly into planning for the following year. The school is implementing the Primary Framework for Literacy and Mathematics. 

The Foundation Stage implements the Early Years Foundation Stage (EYFS) curriculum. Their curriculum is outlined in their policy. They also work and plan closely with external providers to ensure that all aspects of the curriculum delivery is relevant to the children and their backgrounds.

Literacy and numeracy lessons are timetabled mostly in the mornings, however flexibility in organisation is encouraged, to maximise cross-curricular teaching and learning opportunities.

ICT teaching is integrated into all curriculum areas and is planned for alongside our ICT consultant who joins all planning meetings.  Our long term planning framework incorporates all ICT units, and these are available for teachers on the server (see Resources on Server, ICT planning.)

Curriculum Aims

· , adaptable, confident
· Continue to raise standards and achievement in all subjects and areas of school life with an ongoing focus in literacy and numeracy through the provision of a creative, motivating and relevant curriculum 

· Provide challenging educational experiences through innovative teaching and learning to ensure that all children develop the necessary skills to become  independent, life-long readers, writers and learners who enjoy their learning and make the best progress they can 

· Develop a range of skills, including those of enquiry, problem solving, Information and Communication Technology (ICT) investigation and how to present their conclusion in the most appropriate way

· Enable children to gain knowledge and understanding of places in the world

· Increase children’s knowledge of other cultures and, in so doing, teach a respect and understanding of what it means to be an active and responsible citizen

· Enable children to know and understand environmental problems at a local, regional and global level and develop their sense of responsibility for the care of the earth and its people

· Encourage in children a commitment to sustainable development and an active understanding of what it means to be a global citizen
· Develop an historical awareness that facilitates responsible participation in society and provides a body of knowledge essential to understand the development of the modern world

· Draw links and relate all subjects to wider, spontaneous issues such as Healthy School, Eco Club Projects, sustainable curriculum, Focus Groups, Newspaper, Creative projects etc.

· Use every day experiences and build upon children’s natural curiosity, ensuring that they understand and acquire the skills of scientific and technological processes enabling them to make sense of the world in a critical and systematic way

· Develop an understanding of the importance of exercise and healthy eating in maintaining healthy lifestyles

· Develop an insight into areas of experience, some of which cannot be verbalised, and be able to respond freely and imaginatively to music in any way pupils choose

· Develop the ability to solve number problems in a variety of contexts – learn about money and where it comes from, its uses and how to manage it.

· Develop and use enterprise skills

· Understand why people work and the different jobs people do

· Encourage the children’s ability to articulate and communicate ideas, opinions and feelings about their own work and experiences and that of others.

Our overall aim is for every child, whatever their background or their circumstances, to have the support they need to:

· be healthy

· stay safe

· enjoy and achieve

· make a positive contribution

· achieve economic well-being.

Every Child Matters!

Equal Opportunities

Black perspectives are introduced in all subject areas wherever possible and our Ethnic Minority Achievement (EMA) teacher and Teaching Assistants are able to support targeted children and widen their access to the curriculum.  Links are made throughout the planning cycle to the Global and Anti-Racist Perspectives (GARP) file and the school ensures the curriculum represents the broader international community.

Group dynamics, in terms of gender is an important consideration for classroom organisation.

We recognise the responsibility to provide a broad and balanced curriculum for all pupils.  When planning, teachers will modify the QCA programmes of study to provide all pupils with relevant and appropriate challenging work at each key stage in order to provide a more inclusive curriculum which

a) sets suitable learning challenges by careful differentiation to support Special Educational Needs (SEN) and challenge gifted and talented pupils

b) responds to pupils’ diverse learning needs so all can take part in lessons fully and effectively

c) overcomes potential barriers to learning for individuals and groups by making provision to support these children and also provide specialist equipment where needed

d) creates an inclusive environment for all children, including those with physical disabilities

All subjects can contribute to the elimination of racism and all forms of unfair discrimination by leading pupils to a greater understanding of the global community and promoting equality.  

We are aware of the need to reflect positive images in the resources and displays we use.  Resources and displays are made in different languages which reflect the multi-lingual community of the school.  We reflect positive images, avoiding stereotyping, of the diversity of other cultures, countries and beliefs all around school.  Our purchase of resources reflects these priorities and we are developing our provision of dual language books, including non-fiction.  All children are given the opportunity to contribute, give their opinion and share their experiences.  We are careful and sensitive when choosing children to take part in religious based festivals and social activities.

Teaching Strategies for an Excellent Lesson.

The quality of teaching and learning impacts directly on our school aims of raising standards and achievement.  Children enter school at different stages of development.  Children learn in different ways and have different rates of progress.  Teaching strategies must therefore recognize these different needs and differentiate appropriately.  In order to ensure equality of access and effective matching of tasks to needs, staff will employ a variety of strategies which ensure children have regular opportunities to develop their Higher Order Thinking Skills (Blooms Taxonomy of Thinking Skills).

· Knowledge – recall of something encountered before but without having to change it, use it or understand it; facts.

· Comprehension – understanding the knowledge that has been acquired without needing to relate it to other information.

· Application – use of a learned concept to resolve some situation or solve a new problem in an appropriate way.

· Analysis – taking something learned apart into separate components for purposes of thinking about the parts and how they fit together.

· Synthesis – generating or creating something different by assembling or connecting ideas in a way that makes a whole.

· Evaluation – looking at the particular value of materials, information or methods in characterising the whole.

Teaching will:

· Demonstrate high expectations of learning and behaviour

· Identify clear learning objectives which children understand

· Provide encouragement, positive reinforcement and praise

· Provide all children with opportunities for success

· Use a range of communication strategies – verbal and non-verbal

· Provide an organised classroom with accessible resources and routines established so that children know what is expected and take responsibility for the care of their classroom and equipment

· Develop confidence and trust, using praise before criticism

· Provide a rich and stimulating learning environment

· Assess and monitor children’s progress, ongoing, formative and summative. (APP/AFL) 

· Identify targets set and review with pupils

· Use a wide range of good quality resources, human resources other than the teacher, outings and experiences

· Respond to individual needs

· Intervene in the learning process in order to encourage development

· Engage the children through interactive teaching and effective pace of lessons

· Make relevant cross curricular, holistic links to current school initiatives, world affairs, school links, reflecting the school community’s needs and interests

· Reflect collaboration and partnership with external partners

Activities will show a balance in terms of individual, group, paired, whole class, multiple class and whole school work with collaborative learning encouraged.  Groups will be organised in a variety of ways with opportunities to work in ability, mixed and friendship groups as appropriate.

Success Criteria

Review and evaluation of our success is measured by asking these questions:

· Is the curriculum at Dunkirk vibrant and investigative?

· Do the children communicate their ideas fully?  

· Are they keen to find out more?

· Is progression evident through school?

· Are the end of key stage assessments appropriate?

· Is the curriculum linked to other areas?

Assessment

Assessment is a fundamental and crucial part to successful teaching and learning. The details and strategies for assessment are contained within the following school documents :   

The Monitoring, Assessment, Evaluation and Review Cycle (appendix 1).

The Assessment Policy

The National Curriculum Level descriptions for Subjects (www.qcda.gov.uk/curriculum)

Policy Statement for Language, Literacy & Communication

The Foundation Stage

The Foundation Stage follows the Early Years Foundation Stage (EYFS) curriculum, with a strong focus on maximising opportunities for speaking and listening across all areas of learning.

The Nottingham City “Communication, Language and Literacy Development” programme is followed for explicit teaching of phonics for reading and writing. Creative, “real” contexts are continually sought to practise and apply this learning.  The Primary National Strategy document “Letters and Sounds” is used as a teaching resource to structure progression of skills across the phases.(See Phonics section below)

Work with “Creative Partners” involves planning and working alongside an artist to develop children’s language and creative thinking.  This work has a high emphasis on spoken language and developing expressive vocabulary and questioning. Children’s creative responses are often developed into “stories” which are recorded in a variety of ways.

Regular visits to “Beeston Sidings” and an emphasis on using the local environment provide invaluable outdoor opportunities to explore and develop language and form a core context for work in communication, language and literacy (CLLD)

Children’s learning and explorations are recorded often using photographs and what the children say.  These observations are collated in a “Record of Achievement” that forms an ongoing “story” of the children’s experience. These personal books are used as a prompt for children’s talk with other children and parents/ visitors.

Further opportunities for children to talk about their activities are promoted through regular conversations with parents about what their children have been experiencing in school.  Meetings about how we teach phonics, reading and writing keep parents informed and involved. Many opportunities are found to invite parents into school to work alongside their child e.g. cooking club.

Key Stages One and Two

The Primary Framework for Literacy is used as a basis to structure progression of teaching and coverage of genres. Within this structure, a flexible approach to the selection and ordering of units allows for creative contexts and purposeful links to be made across the curriculum. 

Our approach to literacy teaching at Dunkirk involves a very high focus on speaking and listening and the importance of “oral rehearsal” as part of the writing process.  
As a “School of Creativity,” working alongside artists in school is closely linked to development of language and literacy skills.

Relevant, motivating links and contexts are always looked for when planning units of work and end of unit written outcomes.  Our link schools around the world provide great contexts for communicating! 

ICT opportunities are integrated whenever possible and relevant to motivate and extend the learning, e.g. Use of photographs to stimulate writing, reading on screen, film making, use of writing programmes, recording children’s voices etc.

Explicit literacy teaching occurs largely within a daily “literacy hour”, however, the time is organised flexibly to meet the objective, the needs of the children and to maximise the use of additional adults to differentiate and provide additional support.

Explicit, daily phonics teaching using the Primary National Strategy “Letters and Sounds” document is a core expectation in Year R, at Key Stage One and in Year Three.  Children who still require explicit phonics teaching after Year Three receive differentiated provision through small group work or target teaching between year groups.  “Bear words” are sent home for children to learn how to read and spell high frequency words. (see Phonics section below)

The Primary National Strategy documents ‘Support for Spelling’ and “Spelling Bank” are used to support the teaching of spelling rules and conventions from Year 2 onwards.  Homework is linked to these spelling rules and differentiated to reinforce and practise current learning at home.

The Primary National Strategy documents “Developing Early Writing” and “Grammar for Writing” are used as a resource to support explicit teaching of text structure and organisation and sentence structure and punctuation.  A high emphasis is placed on sentence level work across school and it is taught explicitly then applied during shared writing sessions.

All groups of children receive regular Guided Reading sessions in a differentiated ability group.  The class teacher and the teaching assistant teach these sessions.  Guided Writing is used as a targeted intervention to pre-teach or re-teach particular skills which the children have not grasped or to extend a group of children who need to be taught a skill ahead of the rest of the class.  These sessions respond to ongoing “Assessment for Learning” practices.

Regular “storytimes” are prioritised across Key Stages One and Two with an emphasis on reading for enjoyment.  These sessions involve the teacher reading from a class story (or longer novel at Key Stage Two).  They provide a means of children understanding how stories develop, collecting ideas for their own stories and enriching their bank of vocabulary.

Children who are achieving below age related expectations (ARE) in reading and writing are identified and receive targeted intervention support.  

This may include: A targeted intervention programme, e.g. E.L.S, A.L.S, “ St. Kitt’s Quest, F.L.S or “Narrative Approach to Writing,” 5/6/20 project, additional Guided Reading or Writing sessions or a tailored programme of support to meet a child’s individual needs.

Parents are kept informed of children’s attainment and progress through home-school reading diaries, targets that are sent home with suggestions of how to help, parent’s evenings and reports and through ongoing teacher/parent informal dialogues.

Phonics Progression throughout school

F1 – Hearing/making sounds is the key focus for daily sessions using national Letters and Sounds document. These include singing, rhyme and rhythm activities in small groups.

F2 – Daily sessions with small groups look at graphemes and phonemes continuing using the Letters and Sounds document, moving from Phase 1 – Phase 3 across the year.

 KS1- Daily phonics sessions taught using national Letters and Sounds document and local CLLD programme

Y2/Y3-Daily phonics teaching is continued, if needed, during whole class teaching, working through the Letters and Sounds/CLLD phases. The national ‘Support for Spelling’ programme is begun when appropriate.

KS2- Throughout KS2 the ‘Support for Spelling’ scheme and ‘Spelling Bank’ are used as the main documents for teaching spelling. Explicit spelling sessions are taught 2/3 times a week.

Bear Words/High Frequency words in School

F1 – Children are introduced, if appropriate to words of interest, such as their own name, family names and teachers names etc.

F2 – Bear words are used as part of guided reading/writing sessions, recognising words individually and building into sentences. Children are given opportunity to apply their knowledge of reading/spelling in a range of practical contexts both indoor and outdoor.

KS1 – Children continue to learn to read and spell Bear Words as part of daily phonics sessions. Bear words are also linked to handwriting sessions.

KS2 - The reading and spelling of Bear words is included as part of literacy intervention time.

Bear Words/High Frequency words at Home

F2- Bear Words are sent home for children to practise reading, once they are using them accurately and confidently in school. Records are kept of children’s progress and to ensure a smooth transition into Yr 1.

Yr 1- Bear words are sent home for children to now practise reading and spelling. Records are continued until children have learnt them.

In FS if pupils are not considered ‘ready’ to take home Bear Words, a range of activities are sent home to encourage reading readiness.

Spelling Journals

All pupils from Yr 3 upwards have an individual spelling journal where new spellings are practiced and spelling errors are corrected, researched and learnt.

Individual and home reading

FS- On entry to the Foundation Stage all parents are encouraged to take a book home to read to/with their children from the Willow Class Lending Library. This is maintained throughout FS.

F1 – If children are ready they are given a colour-coded reading book to read with and to their parent/carer

F2 – By the end of F2 all children will be regularly taking a colour-coded reading book home to read with and to their parent/carer

KS1/KS2 – Every pupil will regularly take a colour-coded book home to read with and to his or her parent/carer. They will also take home a ‘real’ book, story /nonfiction for interest and enjoyment.

Policy Statement for Mathematics (Key Stage 1 and 2)

The planning structure for year one to year six is organised into five blocks:

Block A:

counting, partitioning and calculating

Block B:

securing number facts and understanding shape

Block C:

handling data and measures

Block D:

calculating, measuring and understanding shape

Block E:

securing number facts, relationships and calculating 

A Block is divided into three units and is designed to cover the equivalent of six or nine weeks of teaching.  Each block has incorporated into it objectives from the using and applying mathematics strand.  Previous year’s programmes can be used to reinforce work and the following year’s objectives used as extension work.

Teachers use resources from Abacus Evolve Scheme and the Primary Framework resources to support planning daily lessons.  Wherever possible we try to link our maths teaching to other areas of the curriculum and real life situations and incorporate ICT where appropriate.

Explicit maths teaching occurs within a daily maths lesson, however, the time is organised flexibly to meet the objective, the needs of the children and to maximise the use of additional adults to differentiate and provide additional support.

Each daily lesson includes:

	· 
	A mental and oral starter (5-10 minutes)

Whole class or group work to rehearse, sharpen and develop mental oral skills

	· 
	The main teaching activity (40 minutes)

Direct teaching input through demonstration modeling and discussion.  Children are actively involved through questioning and differentiated activities

	· 
	A plenary (10 minutes)

Whole class work to summarise  key facts, sort out misconceptions and identify progress


Assessment and Recording

Assessment of mathematics follows the school assessment policy.  All children are continually assessed through discussion, observation and the checking of written work.  Future work can then be planned accordingly.  Tracker sheets identifying individual pupil levels are completed twice a year.

	· 
	NFER tests are taken by Y1 to Y6 pupils in January



	· 
	The National Standard Assessment tasks (SATS) are taken by the Y2 and Y6 pupils in May, as are the optional SATS for Y1, Y3, Y4 and Y5.  The results of these tests are analysed and future layered curricular targets set



	· 
	Parents are informed of class targets each term with helpful strategies that could aid their child’s progress



	· 
	An annual report on each child’s mathematical progress and attainment level is sent home in July.  In addition there are two parents’ evenings for teacher/parent dialogues



	· 
	In Spring 2010 as part of our ongoing evaluation of assessment and alongside LA recommendations we will be introducing the Assessing Pupil Progress (APP) style of assessment across all key stages




Children who are achieving below ARE in maths are identified and receive targeted intervention support.  

This may include:
A targeted small group intervention programme (springboard)




Booster classes (usually after school)




1:1 tuition




Number partner work

We are constantly looking for opportunities to extend our gifted and talented children eg. Attendance at the maths academy and/or providing more challenging activities.

Resources

Resources for maths are mainly stored in individual classrooms.  These resources are clearly labeled and easily accessible to children.  Larger equipment  eg. weights and measuring apparatus is stored centrally.

Each class has an interactive white board and software to enhance teaching and learning.

In addition to the above KS1 utilise an additional scheme called MEP (Maths Enhancement Project).

During 2007 - 2009, KS1 were involved in a pilot of the MEP.  MEP is a maths course based on strategies employed in Hungary and other mathematically high performing countries, which has been proved to show improvement in certain areas of KS1 test results. 

It was felt that this scheme was successful at Dunkirk in teaching children an early understanding of number and allowed them to start thinking mathematically.  More information regarding MEP can be found at: 

http://www.cimt.plymouth.ac.uk/projects/mep/meppinfo.pdf

Following on from our experience it has been decided that in KS1 the MEP scheme will be used to enhance the new Primary Framework, giving us a best fit in all areas.

Policy Statement for  Science 

Content
The investigative nature of science teaching at Dunkirk ensures that as a subject, it is a major contributor to each and every one of our curricular aims.  It ensures that our curriculum is broad and has ‘real’ links to every day relevant experiences.  We include the topical issues that are current and in the news.  This enables the children to discuss real modern day issues with knowledge and confidence.  The Science is a part of our holistic curriculum brought together through:

· Our work  to become a Healthy School, 

· Our global work with link schools in Pakistan and Spain,

· The Eco Club exploring energy issues,

· Sustainable awareness working groups.    

The aim is to give children an understanding that science has both beneficial and harmful effects on our society and that there are social and moral implications of science such as drugs education and global/environmental issues.

The progression of Science Skills is closely linked to the progression of higher order thinking skills.  This underpins all teaching at Dunkirk and reflects our school focus on Blooms Taxonomy.  The exploration of science is resource based, and we have a small room dedicated to science and technology.  Thousands of items are boxed and labelled.  If in doubt see the science coordinator who also holds the key.

Foundation staff provide a constant cycle of experiences related to their children’s particular needs to fulfill the aspect, ‘Knowledge and Understanding of the World’ (and other areas of learning).  There is a strong emphasis on cross curricular links in their planning.  Opportunities such as those stated below support this holistic approach to the teaching of science:

· Healthy eating – daily fruit snack provided and explored

· Every child has the opportunity to prepare or experience food reflecting global perspectives

· Growing own vegetables in the garden

· Hands on experiences with lots of textures, natural objects such as seeds, cones, acorns, conkers, rocks and bark………

· Outdoor experiences in Nature Garden, Wollaton Park, Beeston Sidings, Stonebridge City Farm, Greens Mill, zoo etc.

This practical, ‘hands on learning’ is developed and extended further through Key Stage One and Key Stage Two where staff use medium term planning meetings to generate themes that ensure continuity and progression.  We use the QCA scheme of work to ensure broad coverage with the content being related to children’s experiences. We try to make it as stimulating and as practical as possible by providing interesting resources AND develop the children’s own skills of recording. 

Units are initiated with a concept map or KWL (what do I Know, Want to know, have Learnt) grid to ascertain the relevant match.  Curriculum links are made where possible and science can be taught using an integrated approach but there is more separate subject teaching at Key Stage Two.  We take the children out of the classroom where possible and support all learning styles. The Forest School ethos is being developed to enhance this learning.

Safety Issues
We accept a responsibility to plan safe activities for science.  If problems occur consult with the science or first aid coordinator.  Hygiene is of paramount importance when working with food.  Particular attention is directed towards hands-on activities with chemicals, animals or gardening at school so that possible dangers are highlighted and eliminated.  Risk assessments make specific references to science so we have a whole school ethos promoting general awareness to aspects such as the dangers arising from electricity with water, inappropriate use of tools, glue guns, re-chargeable batteries etc.  Care is taken to use appropriate materials during investigations.

Below is a guide to when and where particular aspects of science can be taught. There is however, flexibility within our planning model for spontaneity and making relevant curricular links through the year.

	Key Stage 1
	
	
	

	Cycle
	Term 1
	Term 2
	Term 3

	Year 1


	1D  Light & dark

1A  Ourselves

2A  Health & growth  
	1B  Growing plants

1C  Sorting & using

       materials  
	1F  Sound & hearing

1E  Push & pulls        

	Year 2


	1A  Ourselves

2A  Health & growth  

2F  Elec                
	2D  Grouping &

       Changing

       materials 

2E  Forces &

      movement             
	Mini beasts

2B  Plants and Animals

2C  Variation


	Key Stage 2
	
	
	

	Cycle 
	Term 1
	Term 2
	Term 3

	Year 3
	3A  Teeth & Eating

3F  Lights & Shadows


	3B  Helping plants

      grow well

3D  Rocks & soils                
	3E  Magnets & springs

3C  Characteristics of

      materials 

	Year 4
	4B  Habitats

4D  Solids and Liquids


	4C  Keeping Warm

4F  Circuits and

     Conductors
	4E  Friction 

4A  Moving and Growing

	Year 5
	5E  Earth, sun & moon 

5F  Changing sounds  

5A  Keeping Healthy
	5B  Life Cycles
	5C Gasses 


	5D Changing

      State          

	Year 6
	5A  Keeping healthy  

6A  Interdependence and

      adaptation

6G  Changing circuits  

6E  Balanced & unbalanced

      forces

6F  How we see things
	6C  Dissolving SATS

      Revision


	6D 

Reversible & 

Irreversible Changes               

6B  Micro-organisms


Success Criteria for Science Teaching and Learning at Dunkirk

Review and evaluation of our success is measured by each teacher by asking these questions:

· Is Science at Dunkirk vibrant and investigative?

· Do the children communicate their ideas fully?  

· Are they keen to find out more?

· Is progression evident through school?

· Are the end of key stage assessments appropriate?

· Is Science being linked to other areas , e.g. Maths, IT, Literacy?

Policy Statement for ICT 
There are two major components in the way that children acquire ICT competency.

The first is the Basic Skills element. 

This is the part of ICT competency which allows children to use different programs. 

Some of these skills are generic across different programs e.g. mouse control, keyboard input, dragging and dropping, resizing text and images, loading and saving etc.

However some are program specific and require the child to become aware as to how the program performs different functions and also any functions which are related to the expected outcome from a program.  For example there are several programs which allow text entry in different ways.  Textease and 2Create are both examples where there are slight differences in how text is manipulated.

Other programs, whilst having a generic feel to them, have a specific function for example a video editing program.  This requires children to learn some program specific features, as well as applying some generic program knowledge such as knowing how to load and save, find files etc.

This range of basic skills is part of the way to developing competency. However it is not an end in itself and should not be taught in isolation from the purpose of any task.  Thus at Dunkirk these basic skills are developed alongside the higher order skills and not taught separately. 

Therefore the ICT tasks within the curriculum and the access to a variety of ICT resources in Foundation all need to ensure that these basic skills build as the child progresses through the school.

The second are the Higher Order skills.

These relate to how information is collected, managed, arranged and distributed.  In other words it is about context, purpose and audience. 

ICT offers a wide range of ways of managing information, of transmitting it through various media and controlling the method of delivery to suit the target audience. 

Children gain ICT competency when they are able to make appropriate and effective decisions relating to the above.  This involves not only knowing what specific programs will do but being able to use them to achieve their desired outcome.

An example of this would be for a year 6 class to be asked to arrange the school sports day.

They should be able to list the various requirements, for example:

· Layout of field

· Posters

· Letters to parents

· Notice on web site

· Results collection sheets

· Certificate design etc.

They should be able to choose the appropriate program to achieve each requirement.  They should be aware of target audience in relation to any design elements e.g. poster etc. although they will still need detailed support for specific elements they would be able to make a good all round attempt and matching the ICT to the overall task.

In addition to the above the children will also develop competency in using audio and video as part of their work. Earlier examples of using audio would be simple recording audio information into a program.  For example children might add an audio commentary to a recount of a visit or local walk.  They also have portable recording devices which allow them to record commentary, sounds or interviews whilst away from school. These files can then be added to their work back at school.

As children progress they will use sound editing programs such as Audacity to create sound files and podcasts which link to current work in their curriculum. For example they might take on the role of a little Victorian rag picker, record their experiences and then adding a range of sound effects e.g. street sounds, horses passing etc.

 Alongside this both teachers and children will make greater use of video.  At earlier stages video clips taken by the teacher or by children on a visit would be made available to all to add into their work.  As children progress they will plan and edit simple videos both linked to the curriculum and also to help them communicate with our linked schools.

This all links to a particular competency whereby children develop an understanding of how various programs can produce files which can then be used inside other programs, examples being the 2create series which produces ‘swf’ (flash) files which can be embedded into Textease, PowerPoint  etc. The same applies to sound and video files.

An important focus in developing a medium of communication is the school website which allows teachers to upload video, audio and swf files created by the children as part of their work.

The curriculum development at Dunkirk places ICT inside subject learning and is designed to give children a wide experience of all aspects of ICT whilst linking this experience to real world tasks based on their classroom work.

At the end of Year 6 they will have developed both a wide range of basic skills but also a broader ICT competency, that allows them to make effective judgements about how, when and why to use ICT.

In addition there are elements of ICT which fit more loosely into areas of the curriculum and do not have audience based outcomes. These include control, data logging (although this is being built into the science curriculum) and programming. Opportunities to experience these are not continuous but present as more discrete elements e.g. the use of Logo for programming, BeeBots and other control software such as CoCo for control work.

As part of our work to raise the challenge within ICT to meet the growing competency of the children and the more specific needs of the gifted and talented group, the school is going to invest in specific specialist workstations to allow children to develop music composition and graphic design, these will have midi keyboards and appropriate software or graphic tablets and more advanced art programs.  Obviously these workstations will be available for ordinary use as well.

Policy Statement for Religious Education

Religious Education (RE) at Dunkirk encourages pupils to develop their sense of identity and belonging.  It enables them to flourish individually within their communities and as citizens in a diverse society and global community. RE encourages pupils to learn from different religions, beliefs, values and traditions, whilst exploring their own beliefs and questions of meaning.

At Dunkirk we follow the requirements as set out in the Nottingham and Nottinghamshire Agreed Syllabus for Religious Education 2009.

The RE Programmes of Study are outlined in this syllabus (which can be found on Teachers on Server, RE Folder).

The Programme of Study identifies requirements that should be taught in the Foundation Stage, KS1 and KS2.

At Dunkirk we teach additional units to ensure that all six world faiths are touched upon at least once for every child in a two year rolling programme. Additional units for Christianity are incorporated into this termly rolling plan. (See Long Term Curriculum Planning Grid).

Units from the Agreed Syllabus are also supported by the Schemes of Work for RE.

Children should build secure knowledge of the following:

· beliefs, teachings and sources

· practices and ways of life

· forms of expressing meaning

· identity, diversity and belonging

· meaning, purpose and truth

· values and commitments.
Key skills

These are the skills that children need to learn to make progress:

· Identify questions and define enquiries, using a range of methods, media and sources

· Carry out and develop enquiries by gathering, comparing, interpreting and analysing a range of information, ideas and viewpoints

· Present findings, suggest interpretations, express ideas and feelings and develop arguments

· Use empathy, critical thought and reflection to evaluate their learning and how it might apply to their own and others’ lives.

Cross-curricular studies

This area of learning should provide opportunities for:

· children to develop and apply their literacy, numeracy and ICT skills

· personal, emotional, spiritual, moral, social and cultural development

· enhancing children’s understanding of religions and beliefs through making links to other areas of learning and to wider issues of interest and importance.

Policy Statement for History 

In the Foundation Unit, children have the opportunities to find out about and learn about the world in which they live and to develop a range of skills: 

· talking about their families, past and present events in their own lives

· showing sensitivity to the needs and feelings of others

· showing respect for people of other cultures and beliefs

· listening and responding to stories, songs, nursery rhymes and poems

· taking part in role play

· comparing, sorting, matching, ordering and sequencing everyday objects

· talking about their observations and asking questions to gain information

    about why and how things work

In KS1 history is about the lives and lifestyles of familiar people in the recent past and about famous people and events in more distant past, including those from British and world history.

Children will:-

· learn about familiar and famous people and about events from the recent and more distant past in Britain and elsewhere

· look for similarities and differences between life today and in the past and 

    use common words associated with the passing of time

· talk and write about what happened and why people acted as they did

· find out about the past using different sources of information and 
     representations
In KS2 history is about people and important events and developments from recent and more distant times in the locality, in Britain and in other parts of the world.

Children will:-

· find out about people and important events and developments from recent and more distant times, making links across different periods of history

· learn about different aspects of local, British and world history

· discuss why things happened or changed and the results

· carry out historical enquiries using a variety of sources of information and

     look at how and why the past is interpreted in different ways

· use their understanding of chronology and historical terms when talking  or

     writing about the past

At Dunkirk Primary School we are broadly implementing the History QCA scheme of work for KS1 and KS2.  However, additional topics/themes are integrated into the teaching and learning, making specific links to our own contexts and also by making explicit links to our international link schools and their history.  It has been organised so that within our two year rolling programme, we study two units for two out of the three terms in each year. The time allocation of 30 or 35 minutes per week throughout the year, therefore becomes 45 minutes at KS1 and 50 minutes at KS2.

The units have been selected to ensure breadth of coverage and a balance of the key elements.  The following areas of study will be covered within the history being taught:-

· everyday life and work

· past events

· lives of famous people

· chronology

The teaching of history has been organised into blocked study units, with curriculum links made where possible and with historical texts being used within the Literacy hour when appropriate.  Due to timetable constraints and decisions made according to “Maintaining Breadth and Balance” teachers generally focus on history for several consecutive weeks for a shorter part of the term.

 Key skills

These are the skills that children need to learn to make progress:

· undertake investigations and enquiries, using various methods,

           media and sources

· compare, interpret and analyse different types of evidence from a range of sources

· present and communicate findings in a range of ways and develop arguments and explanations using appropriate specialist vocabulary and techniques

· consider, respond to and debate alternative viewpoints  in order to take

           informed and responsible action.

Cross-curricular studies

This area of learning should provide opportunities for:

· children to develop and apply their literacy, numeracy and ICT skills

· personal, emotional and social development

· enhancing children’s historical, geographical and social understanding

           through making links to other areas of learning and to wider issues of
           interest and importance.

Breadth of learning for History and Geography.

When exploring local, national and global contexts children should:

· learn about the ways people, communities, places and environments have changed over time, and how they are interconnected

· develop and extend local and global links through communications and collaboration tools.

Through the study of people and communities, children should:

· find out about the main political and social institutions that affect their lives

· find out about issues and take action to improve things in their communities and make a positive contribution to society

· engage with different representatives from the community

· explore issues of justice, rights and responsibilities in their own contexts and the wider world.

In the study of place and space children should:

· use fieldwork, first-hand experience and secondary sources to locate and investigate the geographical features of a range of places and environments, including their own locality, a contrasting area in the UK and a different locality in another country

· learn about and develop informed views and opinions on local, national and global issues such as sustainability, climate change, economic inequality, and their impact on people, places and environments in the past and the present.

The study of the past should include aspects of local, British and world

history. Children should:

· study the past in outline and in depth, covering different societies and periods of history from ancient times to modern day

· use dates and vocabulary related to the passing of time

· place events, people and changes within a broad chronological framework

· use a range of sources of information8 and visit historic buildings, museums, galleries and sites.

Learning in this area should include an appropriate balance of focused

subject teaching

Policy Statement for Geography 

In the Foundation Unit, children have the opportunities to find out about and learn about the world in which they live and to develop a range of skills: -

· encountering creatures, peoples, plants and objects in their natural environments and in real-life situations

· undertake practical experiments and observations

· curiosity and exploration their local environment

· observe, find out about and identify features in the place they live and the natural world

· gain an awareness of the cultures and beliefs of others.

· Make connections between different parts of their life experience

· Show interest in different occupations and ways of life 

· Making effective use of outdoors including ‘Spider Park’, ‘Beeston Sidings’, ‘Highfields Park’, ‘Beeston canal’, ‘Wollaton Park’.

· Ask questions about why things happen and how things work

· Talk about past and future events

· Develop an understanding of growth and changes over time

· Love to be outdoors and closely observe what animals, people and vehicles do

· Respond in a variety of ways to what they see, hear, smell, touch and feel

Key stage 1

Pupils investigate their local area and a contrasting area in the United Kingdom or abroad, finding out about the environment in both areas and the people who live there. They also begin to learn about the wider world. They carry out geographical enquiry inside and outside the classroom. In doing this they ask geographical questions about people, places and environments, and use geographical skills and resources such as maps and photographs.

Key stage 2

Pupils can be given a stronger sense of their own identity and their place in the world around them if they can make sense of how places and countries have developed; the interrelationship between them and the global issues that impact on their lives.
At Dunkirk Primary School we are broadly implementing the Geography QCA scheme of work for KS 1 and KS 2.  However, additional topics/themes are integrated into the teaching and learning making specific links to our own contexts and also by making explicit links to our international link schools and their Geography.  It has been organised so that within our two year rolling programme, we study two units for two out of the three terms in each year. The time allocation of 30 or 35 minutes per week throughout the year, therefore becomes 45 minutes at KS1 and 50 minutes at KS2.

The units have been selected to ensure breadth of coverage and a balance of the key elements.  The following areas of study will be covered within the geography being taught:-

· Geographical enquiry

· Local and Global geography

· Communicating in different ways

· Fieldwork

· Map skills

The teaching of geography has been organised into blocked study units, with curriculum links made where possible and with historical texts being used within the Literacy hour when appropriate.  Due to timetable constraints and decisions made according to “Maintaining Breadth and Balance” teachers generally focus on geography for several consecutive weeks for a shorter part of the term.

Policy Statement for Design Technology
We make curriculum links where possible and plan a study unit or topic for a half term or term.  Design and technology can be taught within this topic, through themes or as a separate subject.   

We believe when it is taught through themes, pupils’ design and technology activities support their work in other subjects.  Indeed, combining aspects is now essential to our ‘holistic’ curriculum, i.e. selecting areas from the QCA (Qualifications and Curriculum Authority) scheme of work.  Our timetable allocation is dependant on links and this principle has determined which aspects have been chosen as our curriculum evolves.  These have been set out in our flexible two year cycle to maximise potential for topic based themes.

Cycle A is one academic year and shows what is covered during that year.  Cycle A year is then followed by Cycle B year.  This is to ensure that pupils who are in the same class for two consecutive years follow a different programme and that history and geography is set in a two year cycle.

To ensure continuity and progression throughout the school we provide tasks for the children with the aim of building upon their previous experience and extending the individual child.  Many aspects of this work can be found in display throughout the school.  A lot of valuable links are made with the work being undertaken through our School of Creativity partnerships.  A great many skills are shared and developed through these projects.

Teachers usually organise their teaching of Design and Technology into a block or ‘Themed Week’. This provides a most valuable experience for our children and involves each child planning, designing and making.

The children, during their time in lower KS2, are given an excellent opportunity to practice skills and to design a garment or artifact.  They are given super guidance in cutting, sewing and using a sewing machine to complete their product.  The Teacher also supports the children’s designing process using a low melt glue gun.  This enables structures to be assembled more quickly so that long protracted periods of glue drying does not occur.  The expectation is for Years 5 and 6 to build in glue drying time into sections of their designs.  Design formats that we use can be found on the ‘server’. This is also interactive so that designs can be done on the computer including photographs.

Policy Statement for Creative Arts 

At Dunkirk Primary School we provide opportunities for all children to have first hand experiences to draw on and inspire them when working across the curriculum.  

We work closely with external partners, including digital and media artists, drama and dance specialists, and music and choral groups as well as with local organisations including Lakeside Arts Centre, Nottingham University and Nottingham Contemporary.  

We endeavor to share staff expertise, experience and knowledge by team teaching and working alongside other staff members as well as in training days.  

Every opportunity is taken to celebrate and share work in progress and finished products to the whole school community, including parents and the wider community and international partner schools.  

Key skills

These are the skills that children need to learn to make progress:

· explore, investigate and experiment from a range of stimuli and starting points, roles, techniques, approaches, materials and media

· create, design, devise, compose and choreograph their individual and collective work

· improvise, rehearse and refine in order to improve their capability and the quality of their artworks

· present, display and perform for a range of audiences, to develop and communicate their ideas and evoke responses

· use art-specific vocabulary to respond to, evaluate, explain, analyse, question and critique their own and other people’s artistic works.

Cross-curricular studies

This area of learning should provide opportunities for:

· children to develop and apply their literacy, numeracy and ICT skills

· personal, emotional and social development

· enhancing children’s understanding of the arts through making links to other areas of learning and to wider issues of interest and importance.

Breadth of learning

 In studying the arts children should:

· learn how the arts are created and enjoyed today, how they have changed over time, and the contribution they make to our lives and culture

· explore how the arts are used and valued in different cultures and traditions

· learn how to combine art forms imaginatively and in complementary and enhancing ways

· be introduced to the appropriate language of the arts

· perform and exhibit for a range of audiences, and work with artists in and beyond the classroom.

 In studying art, children should:

· be involved in design, craftwork and fine art on a variety of scales, working in two and three dimensions and using ICT to explore line, shape, form, colour, texture and pattern

· develop their understanding through visits to galleries and exhibitions.

When studying dance, children should:

· create, perform and appreciate dances and different dance styles

· develop physical skills and the ability to use space imaginatively and creatively

· work with others to perform confidently and with expression

· view and participate in live performances.

When studying drama, children should:

· use dramatic conventions, working in role with other children and with adults to explore areas of personal interest and enjoyment as well as issues of personal, social and global concern

· devise performances for each other, the school and the wider community, and respond to live and recorded professional theatre performances.

When studying music, children should:

· learn about and appraise a range of music of different genres and from different cultures including classical, folk and popular traditions

· learn to sing songs and use instruments to perform melodies and accompaniments by ear and from notation

· create and compose music by choosing, ordering, combining and controlling sounds and recognising how musical elements can be used

· work with a range of musicians and watch, listen to and participate in live performances.

Policy Statement for P.E.
The school follows the schemes of work provided by the Rawmarsh scheme of work in Gymnastics and Dance at Key Stages 1 and 2.  Games are based around the QCA strands.  Relevant units are available to all staff who teach them.  Individual lessons should be evaluated to inform planning and ensure differentiation.  

At Key Stage 2 swimming is taught by the swimming instructor with support from the staff. 

Wherever possible, specialist coaching providers are encouraged to work with children during school and in after school clubs.  At various times children are encouraged to compete in competitions and tournaments against other schools.  

Once a year children in Years 5 and 6 have the opportunity to visit PGL Activity/Residential Centre.  

Key skills

These are the skills that children need to learn to make progress:

· reflect on and evaluate evidence when making personal choices or bringing about improvements in performance and behaviour

· generate and implement ideas, plans and strategies, exploring alternatives

· move with ease, poise, stability and control in a range of physical contexts

· find information and check its accuracy, including the different ways that issues are presented by different viewpoints and media

· communicate clearly and interact with a range of audiences to express views on issues that affect their wellbeing.

Cross-curricular studies

This area of learning should provide opportunities for:

· children to develop and apply their literacy, numeracy and ICT skills

· personal, emotional and social development

· enhancing children's understanding of physical development, health and wellbeing by making links to other areas of learning and to wider issues of interest and importance.

Breadth of learning

 When learning about exercise and health children should:

· participate in a range of activities that promote physical skilfulness and development through indoor and outdoor activities, including creative play

· be able to identify what types of physical activities they enjoy and find out how to get involved

· take part in physical activities that involve competing with and outwitting opponents, accurate replication of actions, optimum performance and creative problem solving.

· learn to swim a minimum distance of 25m

· refine physical skills within aerobic activities and ball games

· learn about the importance of healthy lifestyles and have opportunities to prepare and cook simple balanced meals

· learn how nutrition, exercise and hygiene contribute to their wellbeing.

Policy Statement for PSED
· To use the EYFS model throughout school in accordance with Rose Review recommendations.  

· Linking medium term planning across the curriculum to develop children’s skills/knowledge in the six areas as below: 

· Dispositions and attitudes 

· Self-confidence and self-esteem 

· Making relationships 

· Behaviour and self control 

· Self-care 

· Sense of community 

· Children learn how to :

· identify their strengths and areas for development, reflecting on the significance of their learning

· manage their feelings using appropriate strategies, becoming increasingly aware of their own and others’ feelings

· reflect on past achievements and experiences to manage future learning and behaviour

· set goals for their personal development and learning, and work towards them

· work independently, knowing when to seek help, dealing with pressures and deadlines

· develop control over their physical skills and movements in a range of contexts with dexterity and confidence.

· Teachers to continue using appropriate resources/themes from SEAL. 

· Senior management team to identify a PSED related theme for each term as a whole school focus and include parents/community awareness – including homework.  All staff, including wrap around care providers and MSAs, to be involved in developing children’s skills in this area  - through praise/raising awareness of individual pupil’s actions etc. 

· Assemblies to focus on aspects of the whole school theme once a week.  Teachers to nominate one child each half term to go on ‘attitudes to success’ display.  

· As well as planned activities, teachers and other staff to respond to attitudes/behaviours as they occur with the aim of developing skills/awareness in PSED.  
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